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Box 1

Quantifying the Running Record

COUNT THE
RUNNING
WORDS

150

Box 2

RATIO OF ERRORS
TO
RUNNING WORDS

___Em
ﬁﬁnr%ng %orﬁ‘s

19
150

1:10

One in ten

Box 3

ACCURACY
RATE

00 < LE- "5, 100

.

RW X

15 . 100
100-150 X 1

= 90%

Box 4

SELF-CORRECTION
RATIO

SC
E+SC

5
19+ 5

1:4
One in four

Box 1: Count the words in the text, omitting titles,
Box 2: Count the errors, and enter the Error Ratio.

Box 4: Work out the Self-correction Ratio.

errors in 150 running words of text and the 5 self- correct;
represent an extra 5 potential errors. Altogether there w
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Here is one way to think about self-corrections. The: e Were 1
’d”"{fu* *'-
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chances to make self-corrections so there were 5 self-corrections i
chances to self-correct.
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The four boxes provide the calculations corresponding to the «f

outlined above. The conversion table provides quick access to
accuracy rates.

Conversion Table

Error Ratio Lir:f::y T
1:200 99.5
1:100 99
1:50 98
1:35 97 |
1:25 96 Good of fﬁ
1:20 95 teachers to observe
/4 94 children's proce ssing
1:14 93 o toxte INg
1:12.5 92
1:11.75 91
1:10 90
1:9 89
1:8 87.5
1:7 35.5 The readﬂr tE “dzﬁtﬂ.m o
1:6 83 the support of the
1:5 80 meaning of the text.
1:4 75
1:3 66
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2 Consider the sentence only up to
3 The total number of M, S or V circles are n

L
o

.' ),
Scan the record to answer two eth ' questi,
1 Did the childs oral language produce fE,J |
from the print? 1
2 Was the child cloarly getting some phonemic informat:
printed lottors?
What mikes you sugpect this?

These two questions cannot be used in scoring a reco;
tonchers cannot agree upon their interpretations, Md th

a-- t':

iw therefore unreliable. However, if the reader P
i he was just talking', or if specific phonemic i{ |
question, used, tenchers can note these things in their *1 :

include them in the formal summation of text .reading;i

Now look at self-corrections

Often readers make errors and without any prompdn& 4“'
text in some way and self-correct the errors. It is ag i ?.‘“L -

feeling that something was not quite right. It is now ea ’E

the self~correction column whether the extra informatio .s’ |
added to make the self-correction was meaning, struc m._' Or vi

information. This is usually rather interesting, espq seial f“

look at what happens across the entire record. Asingle e

| ﬂ“':

have been unusual for the reader. |

Consider the pattern of responses

Now look at the overall pattern of the responses you
that you can bri Ing your analysis of errors and self- cO :"
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information used and neglected will be useful to guide st B

subsequent
= n-l '-"-"."'.a-'.:'.'-r_"v. ;
teaching.
1

Record the statement at the top of the Running Recorg
appropriate level of the text.

Some common faults

1 Analysis of meaning, structure and visual i nformation i

value unless it is done carefully.

the error (

being neglected, what ; 18 made a pmm "*; A ?n
combine different kinds of processi : ﬂ g

. .
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When teachers ask themselves, “‘Wha doea ‘f;fi_,
bring their own beliefs about literacy (their p d 4
dof ) ﬁ':i':f';'-;-"- .
meracyﬂeamtng) and their backgroun #
etation. I[nterpretations of R

into the interpr
heavily weighted with the theoretical view t

My interpretations fit with my theory t.hat ,
increasing complexity in the processing WM
ead more difficult texts. I think of the child w
different types of knowledge lying there in M

‘different kinds of information’). ]
To explain the error consider the behmm
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error. .
To explain a self-correction consider whal;

to spontaneously correct the error.

If teachers bring different theories to these r ‘{
quite different questions of the data andthat
seem different. However, the behaviour record |
same because it comes from extensive research into
readers do as they read text. 3

For example, examine the attention given i ;;: hoo
standing for the visual information in print. During
visual information becomes intricately Imhﬁ
information (the sounds of speech or ph no :-1, T .

probably be said to ‘hear’ a letter or cluster i
at. Theorists tell us that visual information als
vocabulary of known words (spelling pe

theoretically, the symbol V in the analym
for the stimulus information on the m
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accuracy score,

e Reliability drops as accuracy levels fali beca

use there ig more error
to be recorded.

of the error behaviour
* The most reliable records would be obtained by scoring an

observation immediately following its manual recording but for
classroom teachers that is not usually possible.

Literacy processing shifts gradually towards this.

As the reader learns to process more information more quickly,
behaviours change and new things can be noted. Errors occur even
though the reader clearly used meaning, structure and visual
information to get to a response (strong for sturdy). It is an important
sign of progress’ when errors do contain several kinds of correct
information even though the final decision is not quite correct.

Another change occurs when more proficient readers utter only the
word beginning and then give the whole word. These are examples:
wuw/would pl/play  Pe/Peter  buwbut
A similar kind of thing happens when the older reader corrects what
might have been an error before giving the whole word, as in:

m.../parents  gar../ground  d../tied
Sometimes there is more repetition as the older reader tries to
regroup words in phrases.
In older readers self-correction occurs less frequently. In theory we

suppose that it has ‘gone underground’ and the reader is correcting

aloud can be heard to self-correct.
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